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Abstract
The purpose of this study was to examine student and
staff perceptions of a point and level system at a specific
alternative school.

Ten students and four staff members

were interviewed using a researcher developed table of
questions.

As this research was qualitative in nature,

answers to the questions were analyzed for recurring themes.
Ten themes were generated for students and eight themes
were generated for staff.

The results showed that students

and staff held mixed feelings about the point and level
system.
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Student and Staff Perceptions of the Point and Level
System at an Alternative School in
Central Virginia

Faced with growing fears and concerns regarding student
conduct, teachers must balance their need to manage student
behavior adequately with their responsibility to provide
opportunities for effective learning.

For teachers of

students with significant behavior problems, maintaining
a safe and orderly classroom while providing a productive
learning environment is a demanding and not easily acquired
skill.

Some professionals, however, claim that the problems

of teaching academics while managing the behavior of
students with significant behavior problems can be resolved
with the use of

behavior management systems such as a

point or level system.
Level Systems
For teachers, use of a level system may be a
practical response to managing student behavior and
organizing a classroom.

Because of widespread attention

to the point and level systems in the literature, teachers
may choose a level system as a way to provide the
appropriate tasks for students and to organize the classroom
environment to promote student growth.

Yet the adoption

of these systems may occur without regard for research
evidence concerning efficacy

(Smith & Farrell, 1993).
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Level systems appear to have evolved from the
behavioral technology that was being applied in the early
1960s.

Professionals who worked with groups of individuals

including elementary, low achieving, and delinquent student
populations used token systems to modify behaviors.

Token

systems gave students tangible items as rewards to reinforce
and increase appropriate behavior.

The body of research

indicated that token systems were able to change self-care,
social, classroom, vocational, and academic behaviors with
varying degrees of success.

Development of token

reinforcement systems, an essential component of today's
level systems, was the first indication of packaging many
different behavioral techniques into one treatment program
(Smith & Farrell, 1993).
Also according to Smith and Farrell (1993), as the
technology of behavior management evolved, more procedures
and techniques emerged to enhance the generalization and
durability of behavior treatments in educational settings.
These procedures included shaping, fading, pairing
conditioned reinforcers with natural reinforcers, varying
the treatment setting and the magnitude and schedule of
reinforcement, self-reinforcement, peer-sharing
consequences, peer management, and response cost.

As these

advanced techniques emerged, many were used together in
a treatment "package."

Such packages eventually formed

the basic components of level system technology.
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Mastropieri, Jenne, and Scruggs (1988) explained that
Hewett originally presented the concept of a "level system"
within the framework of the "engineered classroom."

In

that context, Hewett (1967) proposed that behaviorally
disordered students would function best under a hierarchical
task system.

Variations of this overall model have been

replicated widely throughout the nation in the past 20
years.
Bauer, Shea, and Keppler (1986) defined a level system
as an organizational framework within which various behavior
management interventions were applied to shape students'
social, emotional, and academic behaviors to pre-established
levels.
Rather than being derived from a single
theoretical perspective, a levels system
offered the structure within which various
treatments could be provided depending
upon student needs and program objectives.
Potential interventions range from be
havioral to psychoeducational (28).
Level systems were essentially an application of the
principle of shaping, where the goal was self-management.
A student's progress through the various levels of a system
depended on changes in his or her measurable behavior and
achievement.

As the student progressed through the levels,

the behavioral expectations and privileges provided for
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acceptable behavior were altered toward the eventual goal
of self-management.

In 1971, for example, the Holy Cross

Program in New York City used a level system in an
adolescent substance abuse program.

A four-level system

and associated token economy provided students with positive
reinforcement and frequent feedback regarding performance.
This type of system has four levels or phases which range
from most restrictive to least restrictive.

The system

increased student tolerance for delayed gratification and
the reliance upon self as a source of reinforcement.

Few

classroom level systems were described in the literature.
Smith and Farrell (1993) explained that level systems
provided an organizational framework within which a teacher
could shape a student's desired behaviors through systematic
application of behavioral principles.

The goal of a level

system was to foster a student's improvement through
self-management, as well as to develop personal
responsibility for social, emotional, and academic
performance.

Recently, level systems have been suggested

to assist in successful fading of token economies
et al. 1986).

(Bauer

Although few classroom level systems were

described in the literature, regular, resource, and
self-contained classes, special day schools, residential
treatment centers, and prisons have used level systems.
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Commonalities
Level systems have common features based on behavioral
technology "designed to respond to the unique needs of
individual students in a specific instructional setting"
(Bauer et al., 1986, p. 28).

Level systems commonly

incorporated positive reinforcement and shaping, combined
token economies with hierarchies of behavior expectations
or levels, and often included social skills and
self-management curricula.

Students advanced through the

various levels as they showed evidence of their achievement.
The behavioral expectations and rewards may have changed
as students demonstrated progress at each level.
Presumably, students who have proceeded through the levels
moved toward a more internally controlled system.
Level system components were different in purpose,
setting, levels, rules, rewards, advancements, and special
features.

According to Bauer et al.

(1986), shaping,

fading, and maintaining and generalizing behaviors were
primary purposes of each level system.

Purposes also

included self-management, peer group functioning (Barbetta
1990), and mainstreaming.

Elements such as behavioral

expectations or general classroom rules may have been
different for each level.

Students advanced by exceeding

minimum performance of expected behaviors at each level
or by group decisions.

Students often earned points which
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could be exchanged for special items, activities, and
privileges (Smith & Farrell, 1993).
A carefully developed level system had the advantages
of offering security, structure, and routine to students
with behavioral disorders.

Because a levels system was

not associated with specific theoretical perspectives,
it was responsive to individual and group needs.

Bauer

et al. (1986) explained the several advantages of a levels
system: (a) it delivered the teacher from the embattled
"me against them" position; (b) it encouraged the teacher
to respect the strengths and abilities of students; (c)
it lent itself to specific classroom approaches such as
grouping, students helping students, and individualized
interventions; and, (d) it provided a means for dealing
with students' defense mechanisms such as projection and
rationalization by placing the responsibility of personal
behavior on the student (p. 34).

A level system enabled

students to learn that their personal behavior improvement
resulted in earned privileges.

This approach was realistic

from the perspective of demands to be made of them in the
future.

In addition, social maturation was encouraged

by the imposition of personal responsibility for personal
behavior.
Perhaps the greatest value of a level system was that
its structures and procedures enhanced self-management.
In addition to the philosophical appeal of involving
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individuals in therapeutic change programs, self-management
in itself enhanced change.

Level systems addressed the

issue of self-management development.

First, student

responding was transferred from teacher-delivered to
self-delivered stimuli.

Fading was built into the program.

Finally, by gradually decreasing external controls, level
systems provide for adaptation to settings in which the
more appropriate behaviors were to be used.

Through

carefully designed level systems, students could develop
the skills described as prerequisites for self-management.
In other words, students became aware of their behavior
problems, translated their problems into a behavior to
be changed, and were provided a way to facilitate change.
Many variations to the level system existed.

Although

the process of functional assessment was more detailed
and systematic than traditional behavior management plan
development, it was crucial to the development of an
effective, individualized, and appropriate program for
students with disabilities (Foster-Johnson & Dunlap, 1993).
Several commonalities were shared among all level
systems.

The shared features included: "(a) a specific

listing of expectations, requirements, and privileges
associated with membership in each level; and (b) specific
standards for either upward or downward mobility within
the level system" (Mastropieri et al. 1988, p.202).
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According to Scheuermann et al.

(1996), educators

have used level systems to motivate and manage children
and youth with emotional and behavioral disorders for quite
some time.

The level system was basically a method for

organizing a desired hierarchical sequence of skills and
privileges.

Students were expected to master behaviors

at each level before being allowed to advance to the next
level.

More desirable consequences were available at each

higher level, thus motivating students to want to advance
within the system.

Most level systems incorporated a token

economy; however, some level systems also included
response-cost components whereby a student lost a level
as punishment for inappropriate behavior.

Goals of level

systems varied but may have included the maintenance and
generalization of appropriate behavior, self-management,
and transition to less restrictive environments.
Many practices and strategies aimed at managing
behavior in the classroom existed.

Some of these included

the use of social reinforcement, the arrangement of the
physical structure of the classroom, the organization of
the daily routine, and the use of a diagnostic and
prescriptive curriculum.

These practices and strategies

were necessary but often not sufficient for managing
behavior disorders.

These classrooms required the addition

of a more systematic and strategic approach to classroom
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management: the use of a classwide management system
(Barbetta, 1990).
The level system allowed the student to make his/her
own decisions.

This also made the student responsible

for his/her actions; therefore, whichever behavior the
student chose to act upon was fine as long as he/she was
willing to accept the rewards or consequences.
History
According to Smith and Farrell (1993), three distinct
phases evolving over three decades marked the history of
the application of the level system to an educational
setting.

The phases began with Hewett's Engineered

Classroom and its use in the Madison School Plan.

The

second phase was the development of programs at Achievement
Place.

The last phase was the use of level systems as

applied in special education classrooms as a behavior
control mechanism and a measure of progress for students
(Mastropieri et al., 1988).

Hewett's (1967) Engineered

Classroom was first implemented in the Santa Monica schools
and applied in the Madison School Plan.

The plan resulted

from over 15 years of work with children who exhibited
emotional disturbance in special, hospital, and public
school settings.

Hewett's purpose was to provide teachers

with a developmental sequence of goals and methodologies
to teach children with maladaptive behavior.

The Madison

School Plan applied Engineered Classroom strategies to
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a resource room to prepare children with disabilities for
regular classroom integration.

Hewett suggested that

educational programs for students with serious emotional
and behavioral problems need a holistic educational approach
to serve the needs of the total child.

The Engineered

Classroom provided a complete strategy that included
continuous educational goals combined with a specific
methodology that drew upon behavioral technology to achieve
success in a structured learning environment.

Hewett's

work contributed to the development of the hierarchial
sequence of behaviors and the presentation of tasks,
rewards, and structure used in present day level systems.
Research at Achievement Place during the 1970s contributed
greatly to understanding the complexities of an effective
program for children with behavioral disorders and
established a foundation for the advancement of level
systems.
Implementing level systems in the classroom b�came
a popular response to state and federal government demands
to provide appropriate educational opportunities for
students with behavioral disorders to succeed in less
restrictive settings.

With such common features, the

teacher could plan and implement a level system for any
group of students that presumably fostered student goals
of personal responsibility and self-�anagement in any
educational setting.

Smith and Farrell (1993) continued
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by explaining that the literature regarding level systems
in education has, to date, only reached the point of
describing particular programs with suspected promising
outcomes and repeated references of essential features
for correct implementation.

The use of level systems has

never progressed beyond the point where professionals offer
descriptions and explanations of level system concepts
and components.

The progress of professional practice

concerning level system use should have followed a more
logical sequence from development and implementation,
through a period of analysis, to a period of refinement
and subtle tinkering with the methodology.
Although use of a level system for students with
emotional and behavioral disorders was originally designed
as a method of organizing curricular goals and ecological
variables, current use of level systems seems focused
primarily on behavior management with roots in applied
behavior analysis.

However, the widespread adoption of

level systems and recommendations for using them were not
well founded in research, and efficacy studies were almost
nonexistent.

For example, in the exuberance to find

motivational and management strategies for individuals
with emotional and behavioral disorders, students may have
been denied a free appropriate public education in the
least restrictive environment.

The level system itself,
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rather than student needs, may have dictated the IEP and
placement.
Level systems may have strayed from Hewett's original
concept in several critical areas, resulting in systems
that were questionable legally and that created questionable
learning environments.

Scheuermann et al. (1996) explained

that Federal statutes and case law have "delineated" certain
requirements for the education of students with
disabilities.

Level systems as they were currently designed

and implemented may have prevented compliance with these
laws by denying students their right to education in the
least restrictive environment as determined by the IEP
team using individual assessment information.

In addition,

the student's right to an individualized educational program
(IEP) including individually determined curricular goals
and strategies may have been violated.
Examples of Level Systems
Barbetta (1990) claimed that traditional approaches
to classroom management often were insufficient to manage
severe behavior problems; therefore, many educators in
these classrooms

for children with behavior disorders

chose to implement a more formal, classwide behavior
management system.

One such plan was referred to as Red

Light-Green Light:
Red Light-Green Light was a modified levels
system designed specifically for those stu-
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dents who require more immediate consequences
for their behavior.

This system incorpor

ated different levels of privileges 'through
out' the school day: Consequences for behav
iors were applied almost immediately, thus
providing young students with more opportun
ities to identify the results of their be
haviors.

Red Light-Green Light[ . • . ] has

been shown to provide an effective means of
maintaining behavior control while allowing the teacher to create a productive
learning environment (Barbetta, 1990, p.14).
Red Light-Green Light was designed to provide
opportunities for students to participate in classroom
management.

The program also provided students with

frequent and specific feedback for their behaviors
throughout the school day, providing multiple opportunities
to identify both appropriate and inappropriate classroom
behaviors.

Finally, students were provided with an

opportunity to have

<:I-

"fresh start" every day, with no

restrictions imposed for behavior from previous days
(Barbetta, 1990).
Many practices and strategies aimed at managing
behavior in the classroom have been studied, including
the use of social reinforcement, the arrangement of the
physical structure of the classroom, the organization of
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the daily routine, and the use of a diagnostic and
prescriptive curriculum.

These practices and strategies

were necessary, but often not sufficient, for managing
behavior problems in classrooms for students with behavior
disorders.

Classrooms for these children require the

addition of a more systematic and strategic approach to
classroom management: the use of a classwide management
system (Barbetta, 1990).
Mastropieri et al. (1988) described another type of
level system.

This one was designed and implemented to

decrease inappropriate classroom behavior.
levels were employed in this system.

Four color-coded

Red represented the

lowest level, followed by blue, yellow, and green
representing the highest level.

Each student was given

a colored name tag representing the level in which s/he
belonged.
change.

This name tag was exchanged with each level
One set of rules was common to all levels, which

included wearing the name tag, participation in oral drill
by responding whenever called upon, and maintaining a high
level of accuracy (85%) on class assignments.

If any of

these rules were broken, the student was dropped to the
next lower level.
Additionally, each level was associated with specific
rules and privileges.

For the red level, the student was

required to be "in seat" at all times, to raise his/her
hand before speaking, and to be prepared for class.

If
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assignments were completed accurately, the student could
read a book of her/ his own choice, at his/her own seat,
until the end of the period.

Students in the blue level

were required to raise hands before speaking, be prepared
for class, and self-monitor and record behavior whenever
a tape recorded "beep" was sounded (e.g., average interval=
1 .5 minutes).

Privileges associated with this level

included leaving seat without prior teacher permission
for purposes of asking the teacher for help, and use of
the pencil sharpener or water fountain during study time.
Students in the yellow level were required to be
prepared for class and to self-monitor their behavior at
one-minute intervals.

These students were allowed, in

addition to red and blue level privileges, to study at
a table with other green or yellow level students, to speak
with other green or yellow level students without prior
teacher permission, and to leave the classroom for the
restroom without prior teacher permission.

Finally,

students in the green level were required to be prepared
for class and self-monitor their behavior in the resource
room as well as their mainstream classes.

These students

were allowed all privileges associated with the three lower
levels, and in addition, were allowed to study independently
in an adjacent room and to negotiate with the teacher for
additional privileges when large group presentations were
not part of the class period.
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Students remained in each level for one week.

On

Thursday at the end of class, the students were allowed
to fill out level change requests which were submitted
to the teacher for review.

Each Friday a class meeting

was held and the students were given an opportunity to
bring their level change requests before the class.

Each

classmate then expressed an opinion concerning whether
or not that student had earned the change.

If the class

made a majority vote in favor, and the student had met
an 85% accuracy criterion on assignments, the level change
was made.

If the student failed in either area, the student

was maintained at current level for another week.
Each time a student made a level change, s/he signed
a new contract with the teacher.

The student also chose

three classmates to sign as witnesses.

If a question arose

during the week concerning the student's compliance with
the rules, those witnesses would meet with the teacher
and the student to decide whether the student should be
relegated to the next lower level.
Of course, the previously described level systems
stemmed from Hewett's (1967) "engineered classroom."

In

the engineered classroom, the teacher was assigned the
role of behavioral engineer; he/she attempted to define
appropriate task assignments for students, provide
meaningful rewards for learning, and maintain well defined
limits in order to reduce and hopefully eliminate the
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occurrence of maladaptive behavior.

Successful application

of behavior modification principles also required
understanding of such concepts as reinforcement,
contingencies, and scheduling.

Although these concepts

were simple and clear cut in intent, they were not always
understood or accepted by teachers.

Behavior modification

principles were organized in terms of a learning triangle,
the sides of which represented the three essential parts
for all effective teaching: a suitable educational task
for the student, meaningful reward following accomplishment
of the task, and maintenance of a degree of structure under
the control of the teacher.
An assessment procedure enabled the teacher to rate
the child in terms of specific deficits on the hierarchy
shortly after he/she entered the engineered classroom.
This assessment became the basis for establishing an
educational program for the child and provided the teacher
with an understanding of his or her basic learning deficits.
The engineered classroom design provided an environment
and program for shaping appropriate learning behavior.
Regular education students arrived in the classroom
ready to learn in anticipation of such rewards as approval
and accuracy, but children with emotional disturbance often
were not motivated in the same manner.

Since a meaningful

reward for learning was essential in a successful teaching
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situation and students with emotional disturbance differed
so greatly with respect to what was rewarding for them,
the engineered classroom operated on the most basic reward
level in an effort to insure gratification in school for
even the most resistant learner.
Checkmarks were given on a fixed interval, fixed ratio
basis every 15 minutes.

A time, rather than a task,

contingency was used because it standardized the total
number of possible checkmarks in a single day, reduced
competition, and was useful in alerting the student to
the work efficiency orientation of the classroom.
Intermittent schedules for rewarding children may have
been more powerful but, in Hewett's experience, they have
not proven as manageable and practical for the teacher.
Checkmarks were given in very specific ways.

Normally,

a maximum of ten was given for any 15 minute period.

Two

checkmarks were given for starting the assignment (i.e.,
attention level), three for following through (i.e.,
response level), and a possible five bonus points were
given for being a student (i.e., order, exploratory, social,
or mastery levels, depending on child's learning deficits).
In addition, extra checkmarks may have been given to a
particular child when necessary for motivation.

Usually,

however, the checkmarks were awarded conservatively by
the teacher and attention was called to the specific reasons
for the checkmarks being given or withheld.

Since social

I
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reinforcement may actually have been aversive for some
students with emotional disturbances, the checkmark system
functioned as a neutral, nonconflicting meeting ground
for teacher and student.
Students saved completed work record cards and
exchanged them on a weekly basis for candy, small toys,
and trinkets.

An exchange board in the room displayed

the tangible rewards available for one, two, or three
completed cards.

While the checkmark system remained

constant as the primary source of reward in the classroom,
every effort was made to provide rewards at upper levels
of the hierarchy.
In accordance with principles of behavior modification,
the teacher in the engineered classroom altered the
environment to change maladaptive behavior patterns of
students and to foster the development of adaptive patterns
through manipulation of assigned tasks and provision of
success and awards.

The basic goal was to keep everyone

functioning as a student.

So long as the child respected

the working rights of others and displayed a reasonable
tolerance for limits of time, space, and activity, the
student earned a full quota of checkmarks regardless of
the type of task he or she was assigned in the room.

In

order to help individual children earn as many checkmarks
as possible, a series of interventions were used to alter
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the learning environment, including the nature of the
assigned task, type of reward, and degree of structure.
If at any time during the class day the student began
to display signs of maladaptive learning behavior, his/her
assignments were quickly changed.

The teacher selected

any intervention seen as appropriate or tried the student
at each intervention level until the child's behavior
improved.

As long as the child was able to stabilize

himself/herself during the student interventions, he/she
continued to earn checkmarks on a par with those students
successfully pursuing mastery level assignments.
were not penalized for the shift in assignment.

Students
Little

need to worry existed about other children reacting to
what might have been viewed as inequality.

They usually

accepted the teacher's explanation that, "Johnny needs
a different kind of assignment to help him learn right
now" (Hewett, 1967, p.466).

Also according to Hewett

(1967):
With most children who become restless
and resistant the teacher approaches
the child and says,

'You seem to be hav

ing trouble with this assignment.

I

want you to earn all of your checkmarks
this period . . •

This is an expres

sion of the basic philosophy of the
engineered classroom which in essence
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tells the child: 'We want you to suc
ceed at all costs.

If you will meet

us half way and function reasonably
well as a student we will give you
tasks you can do, need to do, and
will enjoy doing, and we will reward
you generously for your efforts (p.465-

4 6 6) •
Legal Issues
Special education developed largely out of an awakened
commitment to the ethical requirement.

All individuals

were to be provided with access to an appropriate public
education, regardless of how they might differ from the
general population with respect to various skills,
abilities, and powers that affect school performance.
Special education is, indeed, "special" and relatively
new; therefore, the program taxed the traditional
organizational structure and resources of schools, as well
as the knowledge and skills of teachers (Howe & Miramontes,
1991).
According to Tucker, Goldstein, and Sorenson (1993),
"The Supreme Court recognized in 'Honig' that normal
in-school disciplinary procedures are available to school
districts seeking to discipline students with disabilities.
The Court stated that '[s]uch procedures may include the
use of study carrels, time-outs, detention, or the
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restriction of privileges"' (p.5:14).

The Council for

Exceptional Children's Code of Ethics and Standards for
Professional Practice (1983) stated that special education
professionals would "apply only those
disciplinary methods and behavioral procedures which they
have been instructed to use and which do not undermine
the dignity of the individual or the basic human rights
of exceptional persons" (p.206).
Procedures for placement and movement decisions within
level systems also may have been in violation of laws
governing special education.

Requiring a minimum number

of days at each level could, if the student entered the
level system at the "wrong" level, result in a denial of
a free appropriate public education.

This was particularly

true for a student who was placed at a level more
restrictive than needed.

This would force the student

to spend an extended period of time in an inappropriate
placement because of the manner in which the level system
was structured (Scheuermann et al., 1996).
Scheuermann and Webber (1996) explained that if the
current policy was for all students to enter the level
system at the lowest level, a change may be necessary.
If group expectations were specified in the level system,
each student's IEP committee should determine where each
student would enter the level system.

This entry level

was to be based on recent, appropriate data that indicated
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which of the group expectations the student has already
mastered or needs to master.

Scheuermann et al. (1996)

expressed several concerns about level systems.

First,

access to mainstream classes and nondisabled peers was
often a privilege within the level system to be earned
by students only at higher levels.

Secondly, if level

systems presented a standardized curriculum then the level
system itself, rather than the assessed needs of each
student, determined the curriculum.

The third concern

dealt with how the student begins the level system and
proceeds through the levels.

If the predetermined

procedures applied to all students, then it was not
individualized to each student's needs.
Effectiveness
Little research existed on the effectiveness of the
level system.

According to Hewett (1967), preliminary

observations on the engineered classroom suggested that
changes in work efficiency and adaptive behavior occurred
quickly.

Some educators were reluctant to use the behavior

modification model because they felt that tangible rewards
for learning represented an unwholesome compromise with
basic educational values.
However, if one objectively and realis
tically viewed the student with emotional
disturbances as a unique learner, not
initially responsive to a conventional

POINT AND LEVEL SYSTEM 30
learning environment, and often not reward
ed by traditional social and intellectual
rewards, then reducing one's goals so that
he would be included, not excluded, from
school, was just good common sense.

To

fail to teach a child because he lacked
capacity to learn is one thing, but to
fail because of a lack of flexibility
and a realistic assessment of a child's
needs, is quite another (Hewett, 1967, p.466).
Regarding the efficacy of a level system, little
research existed despite the abundance of descriptive
literature and standardized level system packages.

The

use of level system technology had become an accepted,
handed-down approach to managing a student's behavior rather
than a researched-based methodology.
and Farrell (1993), the

11

According to Smith

prima facie appeal" of the

effectiveness of level systems, became the unsubstantiated
conclusion of 20 years of descriptive literature.
Intervention strategies for students with emotional or
behavioral disorders needed to "be based on data regarding
their effects . . . (264)."

Smith and Farrell (1993) went

on to explain that another assumption underlying level
systems' effectiveness was that the system procedures
described the social organization of the classroom by
defining behavioral expectations, privileges, and the
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purpose of classroom activities.

Such explicit description

was necessary for positive classroom interaction and
self-management.

Teachers should have carefully monitored

their level systems to be sure they were producing the
desired results.

Professionals needed to monitor the

distribution of points because of the lack of empirical
research documenting the effectiveness of level systems.
An Alternative School's Level System
According to the school catalog, the alternative school
studied was a structured therapeutic day school program
designed to meet the needs of children and adolescents
who had emotional or behavioral problems which interfered
with concentration and ability to learn.

The school

operated Monday through Friday and adhered to a 180 day
school year.

The staff's goal was to prepare students

for eventual return to a less restrictive educational
setting.

Two classrooms, outdoor recreation space, a

library, and an office comprised the facility.

Students

were typically referred to the day school by their public
school system in accordance with Virginia's Comprehensive
Community Services Act guidelines.

The program was not

designed to accommodate students who require frequent
physical restraint or seclusion.
The philosophy of the school, also according to the
school catalog, stated that students who could not
participate in regular school programs due to psychiatric
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problems, severe emotional disutbances, conduct disorders
or other maladaptive behaviors, and associated learning
problems should be provided with educational opportunities
which allow them to progress academically and emotionally.
The educational program should be designed to meet
individual needs and administered in conjunction with
therapeutic goals and objectives which are based on a total
environmental approach within which attention is given
to individualized instruction, behavioral management,
interpersonal skills, family involvement, and community
and social awareness.

Emphasis should be placed on

preparing the student for transition into a less restrictive
environment.
The Point and Level System used was a positively
reinforced motivational program which seeked to change
behavior by utilizing the gain of tangible and intangible
rewards and special privileges.

The system combined a

point and levels model which allowed for both short-and
long-term reinforcement.

The points provided immediate

recognition for positive performance within the class.
A student could earn two points per expectation for a total
of 24 points per day.

Points were always earned for

appropriate performance.
they were earned.

Points were not taken away once

Daily point totals determined the

student's placement within the school level system.

The
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system consisted of four levels: Level "R" (i.e.,
restrictive) and Level I through III.
A student was placed on Level R when he had been
consistently unable to comply with or achieve minimal
expectations within the school's point/level system.

A

student may have been temporarily placed on Level R for
a significant infraction of school rules (e.g., assaultive
behavior, contraband, property destruction).

The classroom

team reserved the right to determine the readiness of the
student to be removed from Level R.
Students entered the alternative school at a Level
I and were permitted all basic school activities.

To

maintain Level I, a student needed a minimum of ten points.
To earn Level II, a student needed a minimum of 15 points,
and to earn Level III, a student needed a minimum of 20
points.
To achieve honors, a student must have demonstrated
significant progress and consistent positive performance
for a minimum of six consecutive weeks.

At this time the

classroom team would vote as to the readiness of the student
to advance to this category.

When a student achieved the

honors category, he/she would no longer be on the Point
and Level System.
Levels would be earned daily according to the previous
day's point total.

To earn points, students had to meet

basic expectations in classroom performance.

These
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expectations included: demonstrated appropriate attitude;
took responsibility for actions; displayed strategies to
prevent, reduce or solve conflicts; interacted appropriately
with peers; responded appropriately to adults; followed
directions; responded promptly to instructions; demonstrated
attending behavior; remained on task; worked to
potential/participated; displayed organizational skills;
and, exhibited one individual target behavior.
As the student progressed through the levels, he/she
earned more freedoms and privileges.

For example, the

student on Level R was restricted from all activities that
were not academically related.

Level I students were

allowed one ten minute in-class free time activity with
some limitations.

Level II students could have one fifteen

minute free time activity and could buy a soft drink from
the school's machine.

A student on Level III earned the

privileges for the previous levels and could also play
a radio with a headset.

The student who had reached the

Honors Level participated in all non-academic activities
and had unescorted time away from the classroom.
Statement of Purpose
Level systems have been a practical response to
managing student behavior and organizing a classroom.
A carefully designed level system has had the advantages
of offering security, structure, and routine to students
with behavioral disorders.

Many examples of level systems
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have been used since Hewett introduced the "engineered
classroom."

Regarding the efficacy of a level system,

little research existed despite the abundance

of

descriptive literature and standardized level system
packages.
The effectiveness of a point and level system at a
specific alternative school is in question.

Also unanswered

are the questions about how the teachers and students
perceive the point and level system.

The purpose of this

study, therefore, is to discover students' and teachers'
perceptions of the level system at an alternative school.
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Method
Subjects and Setting
The subjects used were males, ages six to seventeen
years of age, attending an alternative school in Central
Virginia.

These subjects were from several counties

surrounding the alternative school.

Each of the

participants was classified as emotionally disturbed.
The subjects also included the teachers and counselors
at the alternative school.

These professionals were not

all licensed to work with students with disabilities.
Procedure
Permission to conduct research was obtained from the
director of the alternative school.

When students enrolled

in the alternative school, the parents gave permission
for their child/children to participate in research.

The

request included permission to speak with each of the
subjects.

The students were asked to participate and told

that their participation was voluntary and that
confidentiality and anonymity would be assured.

Before

the interview, the subject was told that his or her answers
would be tape recorded and transcribed by the researcher;
however, the subject was also told that all material would
be destroyed at the conclusion of the research project.
Also to ensure confidentiality in reporting the research,
fictional names were used.

No information was presented

which could link the subj�ct to his or her responses.

POINT AND LEVEL SYSTEM 37
All interviews were conducted by the principal researcher
in a private setting away from distractions.
Instrument
The research was conducted by using an interview
format.

Open ended questions constructed by the researcher

were used (See Appendices B and C) and follow up questions
were asked to clarify students' responses.

The questions

covered perceptions and effectiveness of the point and
level system in use at the alternative school.
The interview was completely voluntary and each subject
was briefed on his or her right to refrain from answering
any questions he or she felt uncomfortable about answering.
Data Analysis
As this research study was qualitative in nature,
answers to the questions were analyzed for recurring themes.
The themes were analyzed by the researcher and an additional
professional in special education.

To verify the

reliability of themes determined by the researcher,
interobserver reliability was computed independently by
two individuals naive to the study.

The response statements

were randomized and the two individuals matched the
statements with the themes.
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Results
The following demographic and personal data were
obtained through interview questions and examination of
All names have been changed to protect

confidential files.

the anonymity of the subjects.

Ten of the eleven students

enrolled in the alternative school were interviewed.
of the subjects were male.
were interviewed.

All

Four of the six staff members

Two of the staff members were men and

two were women.
Students
Charlie, 7, lives in a foster home.

He is diagnosed

as Developmentally Delayed. Charlie has seizures as well
as a speech and language impairment.

Some of Charlie's

problematic behaviors include temper tantrums, screaming,
spitting, biting the teacher, and hitting a fellow student.
At the time of the interview Charlie did not know what
his level was.
Next, Jeffrey, at age 8, claims to live with
"Nobody.

I live by myself.

I ain't lying."

According

to his student file, he lives with his mother and spends
weekends with his father.
day of the interview.

He was on Restricted level the

Bipolar Disorder runs in the family.

He is diagnosed as seriously emotionally disturbed with
an Attention Deficit Hyperactivity Disorder.

He appears

to have psychotic-like symptoms and memory loss at times.
Jeffrey is on medication and has been hospitalized on
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several occasions.

He has jumped out of a moving vehicle

and thrown stones at the vehicle.

Some problematic

behaviors include stabbing others with pencils/rulers,
making sexual comments, threatening to bring knives and
guns to school, and attempting to choke another student
and a staff member.
Mario is a 13-year-old seventh grader making Cs, Ds,
and Fs.

He lives with his mother and is diagnosed as

emotionally disturbed and learning disabled.

Behavior

modification techniques have been minimally effective in
improving classroom performance.
interviewed.

He was on Level 3 when

Mario's mother has described his talking

to Elvis Presley and Michael Jackson as he sits in his
bedroom.

She also has described him as screaming at people

in anger and hitting people without reason.
Shannon, 13, is an eighth grader making Ds and Fs
who lives with his mother and father.
interview he was on Level 2.

On the day of the

Shannon is diagnosed as having

a Major Depressive Disorder and Attention Deficit
Hyperactivity Disorder.
emotionally disturbed.

He is categorized as seriously
He has borderline to low-average

IQ and is on medication.
A 14-year-old seventh grader, Chris, lives with his
mother.

He is diagnosed as learning disabled and

emotionally disturbed.

He has problems with short term

memory and visual motor integration, and he is on
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medication.
2.

At the time of the interview he was on Level

Some problematic behaviors include attempting to set

the time-out room on fire, breaking the window in the
time-out room, and refusing to follow staff directions.
Evan, 14, is a ninth grader making As, Bs, and Cs
who lives with his mother.
emotionally disturbed.

He is diagnosed as seriously

Evan is eager to please adults,

learns best orally, and is a good independent worker.
At the time of the interview he was on Level 3.

Some

problematic behaviors included difficulty controlling anger,
disrespectfulness, and being defiant.
The next subject is a 15-year-old seventh grader named
Freddy.

He makes Bs and Cs and lives with his mother.

During the interview he said he was on Level 2.

He is

diagnosed as emotionally disturbed and speaks frequently
about killing and death.

Freddy denies his problems.

He falls in the borderline to slow learner range for overall
cognition.
Lance, 15, is a ninth grader making Bs and Cs, who
lives with his grandparents.
he was on Level 3.

The day of the interview

He is diagnosed as seriously emotionally

disturbed and he is on medication.

Lance demonstrates

an inability to build interpersonal relationships with
peers and teachers.

He also has difficulty doing his work,

daydreaming in class, and being noncompliant.

His family

has a history of emotional instability, as Lance's mother
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committed suicide a month after separation from Lance's
father.
Erik, 16, is a ninth grade student making As, Bs,
Cs, and Os.

"I hardly ever make Fs," Erik stated.

Erik

lives with his mother and father and is diagnosed as
learning disabled.

He was socially promoted to fourth,

fifth, and sixth grades but did not pass.

The day of the

interview he was Level 2.
Finally, Joe, 16, a ninth grader making Bs and Cs,
lives with his father and step mother.

He is diagnosed

as emotionally/ behaviorally disturbed and has a history
of Major Depression. He is also on medication.
of the interview he was on Level 3.

The day

Some problematic

behaviors include leaving the building without permission,
threatening to jump out the window, and threatening to
slam the door in staff's face.
Staff
The next group of subjects interviewed were the staff.
As with the students these interviews were conducted
individually and in a private room.
Beverly, 22, has worked with students with emotional
disabilities since August of this school year.

She is

not licensed to teach students with emotional disabilities,
and she has not had coursework in behavior management.
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Scott, 22, has worked with students with emotional
disabilities for three years.

He is not licensed to teach

but he has had coursework in behavior management.
Next, Rick, 30, has worked with students with emotional
disabilities since August of this school year.

He is not

licensed to teach students with emotional disabilities,
but he has had coursework in behavior management.
Finally, Karen, 34, has worked with students with
emotional disabilities for two years.

She has a provisional

license to teach students with emotional disabilities and
she has had some coursework in behavior management.
Student Themes
The researcher and a professor of Special Education
examined the statements made by the students looking for
commonalities or recurring ideas.

Reliability was

established by two Special Education Graduate students.
These raters were given a list of themes and randomized
statements and they placed the statements under the most
appropriate theme.

Reliability was determined by computing

the number of agreements divided by the number of agreements
plus disagreements.

Ten themes were generated for the

students.
For the student themes, a total of 226 statements
were made; however, only 114 could be used.

The statements

that could not be used consisted of shor answers such as,
"Yes," "no," and "I don't know."
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Theme 1.

The primary theme is titled Familiarity

with the Labeling of Positive and Negative Consequences.
This is made up of statements that show that the students
are aware of the rewards and consequences available.

Each

student interviewed made at least one supporting statement.
Thirty-one of the 114 (27%) responses used fell under this
this theme.

Statements that fell under this theme include,

"If you misbehave you go to timeout," "My reward was getting
out of this school.

I was gonna go to the regular school
I like shooting pool," and

but I didn't make it •

"Sodas, get to go to Hardees or either Gino's at the end
of the week.

'Cuz, it's something you don't usually get

to do.'" (see Table 1 .)

Reliability ranged from 93.5%

to 9 6. 7% • (see Table 21.)
Theme 2.

The theme titled Students' Understanding

and Acceptance of the Purpose and Operation of the Point
and Level System is the second largest theme ana is defined
as any student comment made that indicates that he is aware
of how the point and level system works.

Twenty-nine of

the 114 statements used (25%) fell under this theme.

Eighty

percent of the students made supporting statements (n=8).
Examples of statements that suggest student understanding
include, "Do good, you get to do good things.
and you get to do nothing," and "
on the way you act that day

You do bad

. I'd just have it

• But see the points you

get for today goes for your level tomorrow."

Another
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statement included in this theme is, "Well, it's just where
you gotta be good and do all your work and stuff to stay
And if you misbehave and stuff, you get points

on Level 3.
taken away .

They won't give you as many if you do

something wrong." (see Table 2.)
79.3% to 89.6%.
Theme 3.

Reliability ranged from

(see Table 21.)

The third largest theme is titled Negative

Feelings Toward the Point and Level System and includes
any statements made by a student which suggest they do
not care for at least some part of the point and level
system.

Thirteen of the 114 statements used (11%) made

up this theme.
statements.

Six of the students made supporting

Some examples include, "It ain't right," "It's

hateful," "'Cuz I hate it," "I can't stand time-out," and
"I just don't like it." (see Table 3.)
from 84.6% to 92.3%.
Theme 4.

Reliability ranged

(see Table 21 .)

Perceived Inconsistency of Teachers is the

theme defined as comments made by the students that indicate
that they feel the teachers are not consistent when applying
the point and level system.

Nine of the 114 used statements

(7.8%) were included in this theme.

Forty percent (n=4)

of the students made supporting statements.

"Sometimes

it depends on which teacher is giving it" is one statement
that fell under this theme.

Other comments include, "

. 'cuz sometimes they don't even go by it • • . Well,
for one thing they can't even keep up with it" and
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II

. 'Cuz, half the day like say for instance they might

don't even do it .

They don't even go by how you act

really . • . That's the way it's supposed to be.

That's

the way they told us they were doing it, but they don't
do it like that." (see Table 4.)
55.5% to 77.7%.
Theme 5.

Reliability ranged from

(see Table 21.)

The theme titled Familiarity with Other

Point and Level Systems is defined as statements made that
indicate that the student has had experience with another
point and level system.
fell under this theme.

Of the responses used, 7% (n=8)
Eight of the ten students

interviewed (80%) have been in another facility (i.e.,
group home, detention center, hospital, etc.) that has
used a point and level system.

Of the eight students with

other experiences, five of them liked the other point and
level system better than this one.

An example of a

statement by a student who liked the current point and
level system better is, "[I liked that one] less.
to stay there.

I had

I couldn't go home."

Below are two examples of statements indicating the
student liked the other point and level system more than
the current one:

"[I liked it] more.

It's better.

rt

helped me to behave" and, "Liked it more because more
chances for points." (see Table 5.)
(see Table 21 .)

Reliability was 100%.
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Theme 6.

The theme titled Control of Own Behavior

is defined as statements made by the students that indicate
that the point and level system does not determine the
student's actions.

Five percent (n=6) of the responses

used made up this theme.
supporting statements.

Four of the ten students made
For example, " • • . If I want

to misbehave all you got to do is act up.
on how I feel," and "

It just depends

. I'm gonna do what I wanna do.

I ain't worried about the points." (see Table 6.)
Reliability ranged from 50% to 75%.

(see Table 21.)

The theme titled Lack of Understanding of

Theme 7.

the Point and Level System is defined as statements made
by the students that show confusion about the point and
Of the statements used 5% (n=6) fell under

level system.
this category.

For instance, one student asked, "What's a

statements.

point system?"
understand.

Two of the ten students made supporting
Another comment made was, "I don't

Let's skip that one." (see Table 7.)

Reliability was 100%.
Theme 8.

(see Table 21.)

Next,the theme titled Unfairness of the

Point and Level System to Students consists of thoughts
that claim that the system is not always fair to all
students.

Five of the 114 statements (4%) used fell under

this theme.

Three of the ten students made supporting

statements.

When asked what level he was on and if that

level was fair for him, one student answered Level 2 and
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stated it was not fair for him, "'Cuz I do better than
Level 2."

Another student said, "None of them.

Timeout

ain't even fair", when asked what consequences were fair.
(see Table 8.)

Reliability ranged from 60% to 80%.

(see

Table 21.)
Theme 9.

The Fairness theme is made up of any

statement in which the student claims that at least some
part of the point and level system is fair.

Of the 114

responses used, four (3.5%) fell under this theme.
of ten students made supporting statements.

Four

For example,

"Timeout is fair because it keeps you safe, call parents,
suspension." (see Table 9.)

Reliability was 100%.

(see

Table 21.)
Theme 10.

Finally, the Safety/Security theme is

defined as ideas that suggest whether the point and level
system promotes safety or security in the classroom.

Only

three (2.6%) of the statements used made up this theme.
Three students made supporting statements.

According to

the comments made by the students, they do not feel that
the point and level system helps them to feel safe or secure
in the classroom.

An example of a response is, "The points

sheets ain't gonna keep no one from hurting you." (see
Table 10.)

Reliability was 100%.

(see Table 21.)

Staff Themes
The researcher and professor of Special Education
examined the statements made by the staff looking for
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commonalities or recurring ideas.

Reliability was

established by two Special Education Graduate students
in the same manner as the student themes.

Eight themes

were generated for staff.
Overall, the staff themes were made up of 90 responses.
Eighty-eight of the staff responses were placed under a
specific theme; the other two statements could not be
placed.
Theme 1.

The primary theme is titled Familiarity

with the Labeling of Positive and Negative Consequences.
This theme is defined as statements that show that the
staff are aware of the rewards and consequences available.
Twenty-seven of the eighty-eight (30.6%) statements used
fell under this theme.

All staff members interviewed made

at least one supporting statement.
statements include,

11

•

Examples of such

If they're on certain levels

at the end of the week they get to go out to eat .

"

"The break can be used to get a drink, listen to a radio
with headphones, go down to play ping-pong, or just have
a little time to sleep if they want," and "Sometimes they
have goals to go back to a regular school . . ."
Table 11.)

(see

Reliability ranged from 88.4% to 95.8%.

(see

Table 22.)
Theme 2.

The theme titled Types of Students that

Benefit from the Point and Level System was defined as
statements made by the staff indicating with which students
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the point and level system works best.
used, fifteen (17%) made up this theme.

Of the 88 statements
Each of the staff

members made at least one supporting statement.

Statements

that fell under this theme include, "You have to have a
student who enjoys incentives and who seems to respond
well to incentives . • • " "The older kids from fourteen
and up really benefit from it 'cuz they like to know what
level they're on each day," "It works better with the kids
who are being rewarded than restricted," and "Kids that
require structure, a lot of structure." (see Table 12.)
Reliability ranged from 73.3% to 91.6%.
Theme 3.

(see Table 22.)

The theme titled Challenges to the System

and Potential Changes for It consists of statements made
by the staff that indicate there is some sort of problem
with the system.

Twelve of the 88 statements used (13.6%)

fell under this theme.

Three of the four staff members

made supporting statements.

Examples of statements which

fell under this theme include, " . •

• with the level of

emotional disturbance when a student is angry or upset,
talking about points and levels can escalate the emotion."
Another example included, "But, if they get down to a
restricted level or lower level then they kind of get the
attitude like, 'I'm not gonna be good because I'm down
here anyway and I can't do anything so I'll be bad all
day.'" (see Table 13.)
77.7%.

(see Table 22.)

Reliability ranged from 58.3% to
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Theme 4.

The theme titled Understanding the System

was defined as any staff comment made that indicated that
he or she is aware of how the point and level system works.
Eleven percent (n=10) of the statements made fell into
this theme.

Each staff member made a supporting statement.

Examples of statements that indicate staff understanding
included, "Using the points earned is how we determine
the level," "Point system is based on behaviors.

It's

based on attitude, behavior, how they listen to staff
authority," and "We have a point system based on twelve
behavioral expectations." (see Table 14.)
ranged from 90% to 100%.
Theme 5.

Reliability

(see Table 22.)

The theme titled Positive Feelings Toward

the Point and Level System is defined as statements made
by the staff members that indicate they feel good about
the point and level system.

The statements that made up

this theme consisted of 10.2% (n=9) of the statements used.
Each staff member made a supporting statement.

Some

statements that fell under this theme included, "It's
efficient and it's fast," "The point and level system is
a pretty good system generally.

I don't think there's

anything I'd change about the system," and "I think it's
a really good system." (see Table 15.)
from 77.7% to 87.5%.
Theme 6.

Reliability ranged

(see Table 22.)

Fairness and Consistency, the next theme,

was definea as statements made by the staff that dealt
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with the fairness and consistency of the point and level
system.
theme.
member.

Eight of the statements used (9%) fell under this
A supporting statement was made by each staff
Examples of statements which were included are,

"It's fair but I could be having a bad day and you know
everything is based on perceptions and there's no more
accurate way to do it," " • . . at times it could waive
[sic] unfair to some kids.

It has to be done, I feel,

in a group," and "Depending on who does it, it could be
fair or it could be very unfair • . • " (see Table 16.)
Reliability ranged from 87.5% to 100%.
Theme 7.

(see Table 22.)

Safety/Security was the next theme and was

defined as responses from the staff that explain whether
or not the point and level system helps them to feel safe
or secure.
theme.

Of the statements used 4.5% (n=4) made up this

Each staff member made a supporting statement.

Three of the four staff members interviewed felt that the
point and level system does not help them to feel safe
in the classroom.

For example, "No.

has anything to do with being safe."

I don't think it
Another statement

was, " . . • the only thing that will make me feel safe
is the rapport with these kids." (see Table 17.)
Reliability was 100%.
Theme 8.

(see Table 22.)

Finally, the theme titled Familiarity with

Other Point and Level Systems was defined as statements
made that indicate that the staff member has had experience
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with another point and level system.

Three percent of

the statements used (n=3) were included under this theme.
Of the four staff interviewed, three have had prior
experience with another point and level system.
18 for supporting statements.
Table 22.)

See Table

Reliability was 100%.

(see
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Discussion
Consistencies with Previous Research
Throughout this study several results were consistent
with the literature.

First, regarding the efficacy of

a level system, little qualitative research existed despite
the abundance of descriptive literature.

Second, although

few classroom level systems were described in the
literature, regular, resource, and self-contained classes,
special day schools, residential treatment centers, and
prisons have used level systems.

Of the ten students

interviewed, eight had been in another facility that used
a level system.

Third, a student's progress through the

various levels of a system depended on changes in his or
her measurable behavior and attitude.

For example, the

students advanced through the various levels as they showed
evidence of their achievement, and the behavioral
expectations and rewards changed as students demonstrated
progress at each level (e.g., more frequent breaks at higher
levels).
Next, according to the literature, students who have
proceeded through the levels move toward a more internally
controlled system.

The level system studied also aimed

for students to be on the Honors Level which meant they
were off the level system.

The literature claims that

goals of the level system may have included transition
to a less restrictive environment.

According to one
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statement made by a student, his goal was to go to a regular
school which would be a less restrictive environment for
him.

Finally, the literature stated that the level system

provided a means for dealing with students' defense
mechanisms such as projection and rationalization by placing
the responsibility of personal behavior on the student.
The level system let the student make his/her own decisions.
This also made the student responsible for his/her actions;
therefore, whichever behavior the student chose to act
upon was fine as long as he/she was willing to accept the
rewards or consequences.

Several statements made by staff

members and students were consistent with this idea.
Inconsistencies with Previous Research
A few inconsistencies with the literature occurred
throughout the study.

First, according to the literature,

the level system was basically a method for organizing
a desired hierchical sequence of skills and privileges.
Students were expected to master behaviors at each level
before being allowed to advance to the next level.

In

contrast, at the alternative school the student's level
changed everyday as opposed to mastering a behavior over
a specific period of time.

Next, in a specific system

described in the literature, students remained in each
level for one week.

On Thursday at the end of class, the

students were allowed to fill out level change requests
which were submitted to the teacher for review.

In the
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system studied, the staff met to determine the student's
The

level instead of asking for the student's opinion.

student possibly would work harder if he/she had some say
in the behavior management system.

Finally, if

predetermined procedures were applied to students, these
were not individualized to each student's needs.

The

alternative school used point sheets with the same
behavioral expectations for each student.
Limitations
A few limitations occurred in this study.

First,

the nature of the study was qualitative; therefore, the
effectiveness of the level system was not measured.
Because only one alternative school was used and the sample
size was small, the ability to generalize the results was
hindered.

Another limitation was that the researcher used

many prompts throughout the interviews, especially with
the students.

Lastly, the questions were designed to evoke

the subjects' perceptions; therefore, the student and staff
responses were assumed to represent their true beliefs.
Several demographic questions were asked, however, at the
beginning of the interview to a) help the subject to feel
more comfortable; and, b) verify answers for accuracy
through confidential files.
Recommendations
To gain more information about the effectiveness and
perceptions held by staff and students of the point and
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level system the following recommendations were suggested.
First, using more subjects would have given a broader
outlook because more opinions would be examined.

Another

suggestion was to replicate this same study with different
schools.

This would have increased the generalization

of this study.

The results of this study are true only

for this alternative school and cannot be generalized to
other alternative schools or other facilities using a level
system.

Finally, more empirical data could be obtained

by administering a quantifiable measure, as well as
interviews, and by observing in actual classroom settings
in which the point and level systems are used.
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Appendix A
Cover Letter
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January 21, 1997
Dear Director,
My name is Michelle Kocen and I am a graduate student
at-Longwood College working on my Masters Degree in Special
Education.

The result of this study will help in

determining student and staff perceptions of the point
and level system at your school.
Your permission is requested for interviewing your
students and staff.

The interview is completely voluntary

and should take no more than 15-20 minutes.

Conducting

an interview from each student and staff member at the
alternative school is necessary so that enough information
is obtained to determine the students' and teachers'
perceptions.
All responses will be treated in strict professional
confidence.

Confidentiality and anonymity will be assured.

At no time will you, your students, your staff, or your
school be identified.
I will appreciate your permission to interview your
students and staff.

The results of this study will be

sent to you following the completion of the thesis.

Thank

you very much for your cooperation.
Sincerely yours,

Michelle B. Kocsn
Masters dearee candidate
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Please indicate your response by initialing below and return
only this page in the provided self-addressed stamped
envelope.
Thank you!

I grant permission for the researcher to interview
my students and teachers.

I do not grant permission for the researcher to
interview my students and teachers.
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Appendix B
Table of Questions for Students
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Table of Questions for Students
Age: ___

Grade: ----

Grades made in school:

Who do you live with (parents, grandparents, relative,
foster parents, group home, etc.)?

Describe your school's point system.

Describe your school's level system.

What level are you on?

Is that level fair for you?

Why/why not?

On a scale of 1-10 (1=poor; 10=excellent), how would you
rate the overall appeal of the point and level system?
Why?

On a scale of 1-10 (1=poor; 10=excellent), how would you
rate the effectiveness of the point and level system?
Why?

What do you like about the point and level system?
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What do you dislike about the point and level system?
What motivates you to behave appropriately?
Does the point and level system help you to behave
appropriately in the classroom?

How?

Does the point and level system help you to feel safe in
the classroom?

How?

Which rewards are appealing to you?
Why?
Which rewards are not appealing to you?
Why?
If you were in charge of the point and level system what
rewards would you make available?
Which consequences are fair?
Which consequences are not fair?
Have you ever been anywhere else (school, group home, etc.)
that has used a point and level system?
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Describe that point and level system.

Did you like it more or less than this one? Why?
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Appendix C
Table of Questions for Staff
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Table of Questions for Staff
Gender: ---

Age: ___

Length of time teaching:

Length of time working with students with emotional
disabilities:

Are you licensed to teach students with emotional
disabilities?
If not, have you had any coursework in behavior management?

Describe your school's point system.

Describe your school's level system.

Describe the type of students you feel benefit the most
from a point and level system.

On a scale of 1-10 (1=poor; 10=excellent), how would you
rate the overall appeal of the point and level system?
Why?
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On a scale of 1-10 (1=poor; 10=excellent), how would you
rate the effectiveness of the point and level system?
Why?

On a scale of 1-10 (1=poor; -10=excellent), how would you
rate the fairness of the point and level system?
Why?

What do you like about the point and level system?

What do you dislike about the point and level system?

What motivates students to behave appropriately?

Do you feel that the point and level system helps students
to behave appropriately in the classroom? --- Why/why
not?

Does the point and level system help you to feel safe in
the classroom? ___ Why/why not?
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What rewards are available at each level?

Which rewards do you think the students like the most?

Which rewards do you think the students like the least?

If you were in charge of the point and level system what
would you change (rewards, consequences, etc.)?

Have you ever worked anywhere else (school, group home,
etc.) that has used a point and level system?

Describe that point and level system.

Did you like it more or less than this one?

Why?
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Appendix D
Tables 1-10: Student Themes
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Table 1
Student Theme ..l..;_ Familiarity with Labeling of Positive
and Negative Consequences

Subject

Statement

Charlie

1.

Stand in the corner

2.

Milkshakes

3.

Walk, Nintendo, stickers

4.

If you misbehave you go to timeout

5.

I've been a good boy.

I get a milkshake

for that.
Jeffrey

6.

Certain ones.

Mario

7.

Rewards

Shannon

8.

Computer, Nintendo

9.

Take everything away from you, like they

Computer.

don't let you do nothing.

You can't even

get a drink of water sometimes.
10. When you don't get to do what you want
to do.
11. Candy, free pool
12. Radio
13. Time-out, no breaks
Chris

14. My reward was getting out of this school.
I was gonna go to the regular school but
I didn't make it.
15. More breaks

I like shooting pool.
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Table

1

Subject

(continued)
Statement
15. Nintendo

Evan

17.

Hardees, Nintendo, pool, and Gino's 'cuz
they're the best ones.

18. Walk, throwing the football
Freddy

19. Smoke weed.
20. Pool.

I don't like nothing else.

21. Nothing but pool.
Lance

22. Rewards
23. When they make you stay in from P.E. or
don't let you use the computer.
24. Sodas, get to go to Hardees or either Gino's
at the end of the week.

'Cuz it's something

you don't usually get to do.
Erik

25. Call parents, suspension but ain't no one
really got suspended here.
26. Nintendo, shooting pool, basketball,
football. That's basically it.

Joe

27. Earn privileges
28. A day off of school.

Like if you do good

Monday, Tuesday, Wednesday, and Thursday,
then take off Friday.
29. Pool, ping-pong
30. Privileges you get.
31. Computer

Also, swimming pool.
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Table 2
Student Theme 2: Understanding and Acceptance of the Purpose
and Operation of the Point and Level System

Subject

Statement

Cha�lie

1.

To behave, don't throw a fit

Mario

2.

Level 1 you work most of the time.

If

you're on third level you get two 15 minute
breaks to play on the computer or play
pool and stuff like that.
Shannon

3.

Like levels?

I don't know.

like 17-- I think it's 17.

Like you get
Yea.

Like

you be on a certain level.
4.

If I'm on Level 3 I won't do

Sometimes.
nothing.

If I'm on Level 2 I'll do

something to be on Level 1.

If I'm on

Level 3 then I won't do nothing.

If I'm

on Level 2 I get mad.
5.

You get to do certain things at certain
levels.

Chris

6.

'Cuz it helps some people.

7.

When I get dropped.

Get points taken away,

get dropped.
8.

Well, it's just where you gotta be good
and do all your work and stuff to stay
on Level 3.

And if you misbehave and stuff,
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Table 2 (continued)
Subject

Statement
you get points taken away.

They won't

give you as many if you do something wrong.
9.

Today?

It's alright.

Level 2.

I was

supposed to be on Level 3 before I get
on Honors, but I messed up . . . It's
alright.

I got in a little trouble.

10. It's alright.

Because the leveis in this

school it's like if you're on Level 3 you
have two points and stuff, it's pretty
cool.
Evan

11. They grade you by your attitude.

They

put it on a chart everyday.
12. Level 3.
Honors.

It's the next step from

Yes.

Like you can walk in the hall

by yourself.
13. It is effective.

You keep your mind on

your level.
14. If you have an attitude problem you get
two points or one point or something like
that and if you got a certain number you
can be on Level 3.
Freddy

15. They write your level on the board.

Lance

16. Three.
on it.

Yes.

'Cuz I work hard to stay
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Table 2 (continued)
Subject

Statement
17. Twenty points you're on Level 3.
points you're Level 2.

Twelve

Six points you're

Level 1, anything below six you're
Restricted.
18. Do good, you get to do good things.

You

do bad and you get to do nothing.
Erik

1 9. It's on your behavior during the whole
day.

20. There ain't nothing I can say I dislike
about it because it's just there's a certain
level you have to be on to do things.
21. That goes on when all the points add up.
It's all like respecting the teacher,
responsibility taken for your actions and
it goes down the list and it's like for
respecting teachers it's like a certain
amount of points you can get.

If you don't

do it you don't get the points, if you
do it you do get the points.

They add

up the points and that's how they come
up with your certain level.
22. I wouldn't have it like you have to be
on a certain level.

I'd just have it on

the way you act that day . . . But see
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Table 2 (continued)
Subject

Statement
the points you get for today goes for your
level tomorrow.
23. Level 2.

Yes.

I got enough points for

two but I did not get enough points for
three.
Joe

24. Keeping your act straight gets you points.
25. You get a certain amount of points you
get a certain level.
26. You can lose privileges if level drops.
27. Yea.

I want to keep a high level.

28. Ten.

Everybody follows it.

29. Level 3.

Yes.

It's the highest one you

can get without getting six weeks of Level
3.
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Table 3
Student Theme 3: Negative Feelings Toward the Point and
Level System

Subject

Statement

Jeffrey

1.

I'm on Restricted Level.
in here.

That's why I'm

I'm on Restricted Level.

I had

to mop this floor, too . . . I hate it.
That's the most hateful level there is.
Yep.

It's not a fair level because it's

stupid.
for real.

I hate myself.

I hate myself

I was good yesterday.

I deserve

at least Level 2.
2.

It's hateful.

I'm always wrapped up in

this stupid old ratty piece of junk room.
3.

No.

4.

I don't get rewards because I'm a bad kid.

I hate it.

I don't get rewards.
Shannon

5.

Two to three.

'Cuz I don't like it.

I

don't think they should have a point system.
It should be like a regular school.
Chris

6.

It sucks.

7.

No.

I hate it.

Because it's just levels, levels are

levels and points are points.

It ain't

got nothing to do with me.
Freddy

8.

I can't stand timeout-- it's like jail,
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Table 3 (continued)
Subject

Statement
restraint, calling parents-- ain't no one
gonna call my parents.
9.

Lance

One.

rt ain't right.

10. I wouldn't have a point and level system.
But IF is the key word.
it.
11. Zero.

I wouldn't have

So? I don't know, shit.
'Cuz I hate it.

12. I don't know, shit.

I really don't care

for any of them.
Joe

13. Five.

I just don't like it.
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Table 4
Student Theme 4: Perceived Inconsistency of Teachers
Subject

Statement

Shannon

1.

Level changes everyday.

Evan

2.

Five.

3.

They be changing things.

It's fair about half the time.
Like a couple

days you can go to Hardees and after that
you can't go to Hardees-- you have to be
on level to go.
Lance

4.

Zero.

'Cuz sometimes you do good and they

give you the level you're not supposed
to be on.

5.

Sometimes it depends on which teacher is
giving it.

Erik

6.

You gotta go in that hot room and sit in
there for so long a time and when you go
in there they don't even give you your
time.

Like usually they say, "you got

five minutes now" and then they tell you,
"well you got from now 'til the end of
the day" and you gotta talk to people you
don't even want to talk to just to come
out.
7.

No, see they, like they holler and all
that and like say for instance we might
do us some math, science, and health, we
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Table 4 (continued)
Subject

Statement
might do all that and them we might sit
around and talk for a while.
even want you to do that.

They don't

They just want

you to keep on working 'til you finish.
That's why I don't even like that.
8.

Three.

'Cuz sometimes it's effective and

sometimes they don't even go by it.

No.

Well, for one thing they can't even keep
up with it.
9.

One.

I don't like it.

I think it's stupid.

'Cuz, half the day like say for instance
they might don't even do it for this day
then tomorrow they can come in and say,
"Well, I'm gonna give you one from
yesterday.

I'm gonna give you points from

yesterday."
you act.
to be.

They don't even go by how

That's the way it's supposed
That's the way they told us they

were doing it, but they don't do it like
that.
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Table 5
Student Theme 5: Familiarity with Other Point and Level
Systems

Subject

Statement

Jeffrey

1.

Yes.

Hospital.

lot nicer.

They were a whole

More.

I hate 'em.

I liked 'em.

That's all.
Mario

2.

Yes.

Detention Center.

You be good and

get in no trouble at the end of the day
they call you in out the room and if you
got points you get chips and something
to drink.

Less.

I had to stay there.

I couldn't go home.
Shannon

3.

At a detention home.
than this one.

It was better

Like you can earn up in

here 24 points but up there you could earn
more points like 320 points and stuff like
that.

They could take points away.

L{ked

it more because more chances for points.
Chris

4.

Been in a hospital that's used it.

It

was almost the same as this except for
you didn't go home everyday.
there for two weeks.

I stayed

I didn't have much

that you could do there that you couldn't
do here.
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Table 5 (continued)
Subject

Statement

Freddy

5.

Yep.

At a group home.

no phone.
More.
Lance

6.

Yes.

Go to bed, no pool,

Do what you're supposed to do.

It's better.
Group home.

It helped me to behave.
Takes three weeks to

get on Level 1 , you can't do nothing wrong
for a whole week.

Level 2 takes you five

weeks, can't do nothing wrong for two weeks.
Level 3 takes ten weeks, can't do nothing
wrong for three weeks prior to getting
the level.

Level 4 takes you 15 weeks,

can't do nothing wrong for five weeks.
Less.

It took longer to get on a higher

level.
Erik

7.

Yes.

Correctional Center.

They go on

the way you do the day the same day.

And

they do timeout but it's like first you
get five minute time-out in the corner
in the classroom, then they sent you down
to the room for 30 minutes.

And then if

you doing 30 minutes down in the room and
you talk, they start it over, like that.
But they don't do that here.
it up to two and three hours.

They carry
More.

Because of the time-out and because ain't
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Table 5 (continued)
Subject

Statement
nobody really act up 'cuz it all depends
on the way you acted for the day.

They

might have just been talking and then he
gave them time-out and then they stayed
in the corner but they never really went
to 30-minute.

Everytime someone got a

time-out they never really went out the
room.
Joe

8.

Yes.

Group home and hospital.

same thing.

About the

Liked the group home the best

because it didn't take as long to earn
graduate level and when you earned a certain
level you could leave campus.
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Table 6
Student Theme 6: Control of Own Behavior
Subject

Statement

Mario

1.

Yes.

I don't get in trouble that much

in the classroom.
Chris

2.

Effectiveness?

I couldn't say that because

everyone's gonna do what they wanna do.
I ain't

I'm gonna do what I wanna do.
worried about the points.

See, like that's

almost like bribery, the rGwards and stuff.
You don't bribe someone to get them to
do something.
3.

'Cuz some of 'em don't need to be on levels.

4.

I behave on my own, shoot.

I'm always

good.
Evan

5.

Nothing because if I want to misbehave
all you got to do is act up.

rt just

depends on how I feel.
Freddy

6.

One.

'Cuz it don't matter what, they

[students] still gonna mess up.
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Table 7
Student Theme 7: Lack of Understanding of the Point and
Level System

Subject

Statement

Charlie

1 •

I don't know.

2.

I don't know.

I get pillows.

3.

I don't know.

Earn a lot of points.

4.

I don't understand.

5.

What's a point system?

6.

I don't know what that means.

Jeffrey

Let's skip that one.
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Table 8
Student Theme 8: Point and Level System Not Fair to Student
Subject

Statement

Evan

1.

None are fair.

2.

I'd put it so you had to be on Level 3
to do anything because if you be on Level
2 you ain't got far to go.
fair really.

It'd be more

Also, they got it so you

have to finish your work before you go
outside and sometimes you need some
activities.
3.

If you don't deserve them then that's not
fair.

Freddy

4.

Two.

No.

'Cuz I do better than Level

2.
Erik

5.

None of them.

Time-out ain't even fair.
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Table 9
Student Theme 9: Fairness

Subject

Statement

Mario

1.

Five.

Shannon

2.

Ten.

Evan

3.

Time-out is fair because it keeps you safe,

It's fair.
Real fair.

call parents, suspension.
Lance

4.

It's fair.

Five.
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Table 10
Student Theme 10: Safety/Security

Subject
Chris

1.

No.

Statement
The point sheets ain't gonna keep no one

from hurting you.

Teachers are there for that,

not the points.
Freddy 2.

Naw.
safe.

Lance

3.

No.

I don't care where I go, I'm gonna be
I know I'm safe.

That's the only thing.

'Cuz, how that gonna protect you?

POINT AND LEVEL SYSTEM 89

Appendix E
Tables 11-18: Staff Themes
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Table 11
Staff Theme .1___;_ Familiarity with the Labeling of the Positive
and Negative Consequences

Subject

Statement

Beverly

1.

Sometimes they have goals to go back to
a regular school.

Sometimes the rewards

motivate them.
2.

Like if half the week is bad then they
know they won't be able to go skating Friday
night, that tends to work.

3.

Of course they'll need a break during the
day so they can do that in the classroom
like games and puzzles, or they can lay
their head down on the desk.

4.

The younger students really like the
headphones.

They really like the pool

table and if they're not into pool they
really like Nintendo.
5.

So, if they have a bad day at school then
when they get home there are some
consequences there also because a lot of
times if yoy just have the consequences
at school, they're like, "So what?" so
there has to be some consistency.

6.

Level 2-- they are allowed to have sodas
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Table 11 (continued)
Subject

Statement
in class during break time, or on Level
2 they can have a soda while they're working
as long as they're not being disruptive.
They also get one 15 minute break out of
the classroom.

They normally choose to

play ping-pong, pool, and sometimes they
use their break for a nap if they're tired.
Also, Nintendo, and some of them like a
15-minute break of basketball.

For their

15-minute break they can do about anything
as long as there is staff available.
7.

Level 1-- they can do everything the class
does when they finish their work.

We allow

all students from Level 1 on up to use
the computer after all their work is none.
They get no out of class breaks.
8.

They don't care for ping-pong too much
and they don't care for the computer when
they have to take their 15-minute break
in class.

9.

Level 3-- gets the same rewards but they
get two 15-minute breaks.

Level 3 may

use pool and ping-pong tables, Level 2
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Table 11 (continued)
Subject

Statement
Level 3 can listen to headphones

may not.

during class as long as the music has been
approved by a teacher.

They can listen

while doing work as long as it doesn't
disrupt their work or the class.
Scott

10. Level R and 1 there's no extra curricular
activity, it's strictly academics.
11. Rewards.
12. Board games.
13. Pool and Nintendo.
14. No walkmans in school regardless of what
level.

I think that interferes with the

child's ability to focus on his academics
and disrupts classroom for the other kids.
No type of music, regardless if it's a
CD, cassette in the school because
they can put it on the computer.

CD-Rom

will play the CD's, they can blast the
speakers.

Strictly what we have in school,

nothing from home.
15. Like I said Restriction is none, it's just
strictly academics, so is Level 1.

Level

2 is one morning break if they complete
their work.

Level 3 they earn a morning
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Table 11 (continued)
Subject

Statement
and afternoon break and it depends on if
they complete all of their work for each
break.

And Honors it varies between what

they can have in school, depending on the
child and what we've experienced in the
past from him or her.
16. I feel that rewards help them behave better
and if they're not on the right level they
can't get their reward • • .
Rick

17. Ping-pong.
18. Nintendo and shooting pool and on Friday
we have a free day where they have the
opportunity to watch a movie.

Nintendo

is the hottest thing.
19. Level 2= one break.

Level 3= two breaks,

one in the morning, one in the evening.
The breaks do not carry over to the next
day.
Karen

20. They're not really excited about the
computer and they don't really go for
ping-pong too much.
21. Honors also means they can go out to eat
whenever they want to, they don't have
to have passes to go everywhere, they don't
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(continued)
Statement
have to have someone to take them everywhere
because we trust them.
22. Nintendo is one of the biggies and I believe
they like pool a lot.

They also like

getting their drinks and listening to the
radio and they like going out to eat.
23. We enforce it pretty much so they see they
can't play Nintendo, they can't play pool,
and they start missing those things the
other students get-- over a period of time.
On a daily basis they don't get those
feelings.
24. The break can be used to get a drink, listen
to a radio with headphones, go down to
play pool or ping-pong, or just have a
little time to sleep if they want.
25. Like I said I think rewards work very well
with them.

I think rewards work better

than consequences in most cases because
there's no threat like saying, "You gotta
go to time-out."

They do play Nintendo

on their 15-rninute breaks, they do enjoy
that.

If they're on certain levels at

the end of the wek they get to go out to
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Statement
eat.

They get to play pool or ping-pong.

26. On restricted of course they can't do
anything.

Level 1 they don't get anything

but they're not on Restricted.

Level 2=

one 15-minute break.
27. Level 3= two 15-minute breaks: one in the
morning and one in the afternoon.

Honors

level= they've been on Level 3 for a long
time so now we trust they don't need to
be on a level everyday so they would have
to be really bad to get back on a level
system.
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Staff Theme 2: Types of Students that Benefit from the
Point and Level System

Subject

Statement

Beverly

1.

That it gives them a daily reminder of
how they've been doing.

The 12 expectations

are very clear about different areas.
They have an idea if they did a good job
or didn't do a good job.

It gives them

something to work for and it makes it real
clear what their expectations are.
2.

You have to have a student who enjoys
incentives and who seems to respond well
to incentives, who wants to have some kind
of incentive.

The other type students

I find it works well with are those who
have a consistent system at home also.
Scott

3.

With the type of kids we're dealing with,
I'd say a 10.

'Cuz every morning no matter

which kid it is they're always asking,
they're wanting to know, "What's my level?"
To me, I gather that's very important to
them for them to ask about something.
4.

Kids that require structure, a lot of
structure.

That would be like I said,
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Statement
emotional disorder behavioral management.

Rick

5.

Each kid has a different personality so
it makes a difference.

6.

For the older kids their levels are always
pretty moderate, steady during the day.

7.

If they have something to work for.
they have a reward.

If

I think they should

reward them whether it's Nintendo, going
They need that.

outside, a walk.

And

be respectful to them and be consistent.
Use the hands on approach to show them
that you care.

They usually come around.

They'll work you.

They'll test you like

anything else to see if you'll be there
for them because their lives have been
unstable for a long time.
8.

The older kids from 14 and up really benefit
from it 'cuz they like to know what level
they're on each day.
if they progress.
important.

They want to know

Activities to them are

They try to work towards those

each and every day.
9.

The older kids seem to like it and the
younger kids it doesn't seem to effect
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Statement
them.

Karen

10. Now some of them get the attitude where
they realize, "Hey, I better be good today
so I can get my level back up."
11. I'd say students that can recognize
consequences and students that can also
recognize that their behavior determines
where they'll be.

If they realize, "If

I'm really good I can get extra privileges,
I'll get this."

They kind of have to have

it connect in their mind.

A student that

does not have that connectedness or is
at a low maturity level they can't remember
what they did from the day before so they
can't connect it so they need to see the
connection between the rewards they're
getting and the restrictions.
12. Like I said I think that for certain
students they can get stuck in a rut at
Restrictive Level and maybe they are doing
the best they can, because we are working
with behavior problem kids.

Maybe they

are working the best they can, but they're
just wiggly and naturally have different
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Statement
personalities so for them, someone
who just gets in a rut like that I would
think they need to be on something else
because it's not working for them.
13. It works better with the kids who are being
rewarded than restricted.
14. Like I said before, I think it's because
you can use a choice system which is much
better with these type students.
15. The ones on Restriction do eventually,
over days, start realizing, "Hey, I'm sick
of being restricted" and they pretty much
turn around.
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Staff Theme 3: Challenges to the System and Potential
Changes for It

Subject

Statement

Beverly

1.

The other thing, too, is that with points
and levels, the rewards don't come until
the next day.

For them sometimes it's

really hard for them to see like, "OK,
if I act out today it will effect tomorrow."
When they're doing a really good job it's
so hard to say, "OK, you'll get your reward
tomorrow, but you can't have it today."
Sometimes it creates more behavior problems.
2.

At times I'rne seen them go, "Well, gosh,
I've been good today.

Why can't I do this?

Why don't you just let me play Nintendo?"
But to be consistent I have to say no so
a lot of times it creates more of a dilemma.
3.

But with the level of emotional disturbance
when a student is angry or upset, talking
about points and levels can escalate the
emotion.

4.

I guess maybe setting some guidelines for
consistency.

Rick

5.

For example when they come on Thursday
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they may have a great day.

When they come

on Friday they may have a terrible day
because they know they have the weekend.
They play on days.

They know what days

they're going to be good and what days
they're going to be bad.
6.

Six, because some of the questions are

redundant.

"Does the child stay on task?"

and "Is he working?" to me it's the same
thing.

Because they're redundant they

confuse the child and you have to sit down
and explain it to them.

I'd like it to

be more simplified, like 5 or 6 questions
that add up to a point.

It should be based

on attitude, behavior, and the classwork
and some of it's not.
7.

The first thing I'd change is that I'd
make it so it had precise questions, direct
questions.
and over.

Not the same questions over
There wouldn't be a Level 1.

There would be a Restriction, a Moderate,
and an Excellent.

Restriction and Level

1 are pretty much the same to me.
8.

The same questions.

Each day the redundant
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Statement
questions.

Karen

9.

I might make the consequences on the
restricted level even maybe a little worse
like maybe not even letting them be in
the classroom for a while because a lot
of times when they're on Restricted Level
they just act really bad and disrespectful.
And then maybe before Honors Level, like
if they're motivated, have maybe like a
probation period and see how they do.
Just make it a little easier to attain
because it seems so long and it's hard
for them to see so far ahead.

10. They do get that way and I think with that
I'd rate it a two when they get to that
attitude.
11. It usually doesn't happen too much, usually
they have the attitude, "Well, if I'm gonna
be on this level I'm gonna be a brat
anyway."
12. But, if they get down to a restricted level
or lower level then they kind of get the
attitude like, "I'm not gonna be good
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because I'm down here anyway and I can't
do anything anyway so I'll be bad all day."
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Staff Theme 4: Understanding the Point and Level System

Subject

Statement

Beverly

1.

There are three levels.

There is a

Restrictive and I'm not counting Honors
because that's when they've maintained
these expectations for a time and we put
them there as a step to monitor their
behavior and deep checks before we start
transitioning them.

To me that's separate.

That's off the point and level system.
Otherwise there is Restrictive level where
the student had met little to none of the
behavior expectations for the majority
of the day, had several behavior problems,
numerous time-outs.

Level 1 is the

baseline, where they start out when they
first come into the program.

Basically

to be on Level 1 they have to have ten
points, ten of the twelve requirements
for at least half the day.

Level 2 is

15-19 points that they had to maintain.
Level 2 means they generally had a good
day.

Level 3 is when for the majority

of the day they earned 20-24 points.

They
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have maintained their behavior all or most
of the day, they have been able to keep
themselves positive, been able to do their
work.
2.

Zero if they didn't do the 12 things or
expectations of behavior, these are what
we expect in the classroom and of course
if a student gets to a point where he can
do most of these things for the majority
of the time then we say, "OK, this child's
ready to go to Honors level."

Honors level

is where you start to think about, "OK,
maybe they can maintain this and then
transition back into the regular schools."
Once they get on Honors you can start
thinking about that.
Scott

3.

We have a point system that varies from
Level R to Honors.

4.

The point system is what is carried off
of the level system.

They basically

coincide.
5.

Honors is when they've achieved Level 3
for at least six weeks.

Rick

6.

Point system is based on behaviors.

It's
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Statement
based on attitude, behavior, how they do
their work during the day and how they
listen to staff authority.

And then we

kind of sum the total up during the day
on how they do.

Average is usually a two

which is in the middle.
7.

Using the points earned is how we determine
the level.

Karen

8.

You need to have a certain number of points
to be on each level.

There are three

levels: level 1, 2, and 3.

And then there

is one Restricted level which would be
four, and there is an Honors level which
would be five, but there's basic three.
Restricted is a special level and Honors
is a special level.
9.

They get points for very basic things like
their attitude, how they interact with
other students, how they interact with
us.

They get graded by how well they do

their work, how well they follow directions,
and just the basic overall how a student
displays all or most of the day.

We don't

expect them to be perfect of course,
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they do most of the day to get the ultimate
points of two, and if they're on task half
of the day but the other half the day
they're rotten, they still get one point.
They get no points at all if the whole
day they've just been a real
attitude all day.

. bad
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Staff Theme 5: Positive Feelings

Subject

Statement

Beverly

1.

You see the positive stuff, they are getting
their work done-- real positive but you
also see there are some things to work
on.

2.

The points and levels system is a pretty
good system generally.

I don't think

there's anything I'd change about the
system.

Scott

3.

I think it's a really good system.

4.

I think generally, yes it helps.

5.

It gives the kids something to see what
they can do during the day, the achievements
they made or something they need to work
on from yesterday.

Rick

6.

It's efficient and it's fast.

Karen

7.

I think as long as they're on the higher
levels I'd rate it a nine or a ten because
they can see, "I can do more."

8.

Well I like it because then you can kind
of have some consequences for them and
you don't have to push like, "Get in your
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Statement
seat" and threaten them or something.
You can just say, "Well that's your choice
to act the way you are but you know that
will effect your level."

You can always

go back to that as your base.

That if

you act this way you won't be on a higher
level, so you won't have the privileges
and a lot of times that does have a lot
of pull.
9.

I would say overall, again about a nine
or ten when effectiveness because it does
eventually kick in.
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Staff Theme 6: Fairness and Consistency

Subject

Statement

Beverly

1.

It's fair but I could be having a bad day
and you know everything is based on
perceptions and there's no more accurate
way to do it.

2.

Inconsistency that can occur.

3.

I think it's so hard to be completely
consistent from child to child, counselor
to counselor, and from teacher to teacher.
It's so hard and the kids know that and
it's based on your impression on the kids
and there's always that, "You marked my
level down.

You did this."

It's like

it becomes a personal vendetta with the
children.

You're rating their behavior

and I want to be very fair and consistent
with the children.
Scott

4.

Depending on who does it, it could be fair
or it could be very unfair.

If we do it

in a group it's very, it's fairly fair,
it is fair.

If one individual does it

and he's got a problem with Johnny, then
Johnny may be docked for something that
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he normally would not be docked on. As
a group I'd give it a ten.
5.

That at times it could waive [sic] unfair
to some kids.

It has to be done, I feel,

in a group.
Rick

6.

In this business that we're in to help
young students it's hard not to have
feelings for them and you have to be careful
when you do their point and level sheets
because you don't want them to be a one.
You want them to be a two or three all
the time but you have to be fair and
sometimes as a person it's hard to do.

Karen

7.

I'd say if it's used properly it's very
fair I'd say a ten.

But, we're all human

beings and there's room for error there.
Maybe if one student was really rude to
you, you don't mean to but maybe you would
give him a one and the other person was
just as bad but you didn't notice because
they were rude to someone else. I just
think there's room for human error there
so it may be hard to be objective about
it.

It works best iI we all get together
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as a team and talk about it because them
you're getting everyone's point of view.
8.

For some students it would be like a ten,
but for some it would be like a two, "I
don't care."
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Staff Theme 7: Safety/Security

Subject

Statement

Beverly

1.

The point and level system doesn't really
do anything as far as safety.

That has

to come from you, not from points and level
sheets.

I can't flash a piece of paper

and yes, they'll go sit down.

That's

probably what's happening in other places:
"Well, I'm going to write you up."

"Well,

so what."
Scott

2.

No maam.

I've dealt with these exact same

kids for two years and the only thing that
will make me feel safe is the rapport with
these kids.

Nothing, nothing can make

you feel safe unless it's the rapport.
Rick

3.

No.

I don't think it has anything to do

with being safe.
Karen

4.

Yes, I believe it does because if they're
rude to me or screaming at me in my face
that does effect their level and I have
the back up counselors.

I guess the back

up counselors help me feel safe, too.
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Staff Theme 8: Familiarity with Other Point and Level
Systems

Subject

Statement

Beverly

1.

Yes.

A group home where I did my senior

research project.

They could take away

like 20 points if they did something.
There, they could take points away.

Here,

we give them or we don't give them but
we don't take them away.
really good.

I think that's

They earn their rewards and

we don't take them away.

I think that's

much more positive.
Scott

2.

Yes maam.
here.

Exactly the same as this one

Before here I worked at
Less.

school in

effective, this one here.
city kids [there].

This is more

Well it's inner

Yes, and the inner

city kids are not apt to take the point
and level system so well.
Karen

3.

Yes.

I've worked at Job Core.

It was

set up sort of the same but a little
different.

They had two grades: an academic

grade and then they'd get one from their
counselors.

For social skills and they
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lived in dorms so they got another one
for keeping their dorms clean.

They got

three different scores from three different
people so it gave an average and it gave
them more chances to get to a higher level.
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Appendix F
Tables 21-22: Inter-Rater Reliability
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Reliability of Student Themes
Student
Theme
Familiarity with
Labeling

Rater 1 &
Researcher

Rater 2 &
Researcher

Raters
1 & 2

96.7%

93.5%

96.6%

Student
Understanding

89.6%

79.3%

88.4%

Negative Feelings

84.6%

92.3%

91 • 6%

Perceived
Inconsistencies

55.5%

77.7%

71.4%

Familiarity with
Other Systems

100%

100%

100%

Control of
Own Behavior

50%

66.6%

75%

Lack of
Understanding

100%

100%

100%

Unfairness

80%

60%

75%

Fairness

100%

100%

100%

Safety/Security

100%

100%

100%
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Reliability of staff Themes
Staff
Themes
Familiarity with
Consequences

Rater 1 &
Researcher

Rater 2 &
Researcher

Raters
1 & 2

88.4%

92.3%

95.8%

Students that
Benefit

73.3%

80%

91 • 6%

Challenges or
Potential Changes

58.3%

75%

77.7%

Understanding
the System

90%

100%

90%

Positive Feelings

88.8%

77.7%

87.5%

Fairness and
Consistency

87.5%

100%

87.5%

Safety/Security

100%

100%

100%

Familiarity with
Other Systems

100%

100%

100%

